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Focus on performance, not (only)
knowledge

Capture affective features:
motivation, attitude change,
genesis of new values....

— Use also diagnostic and

formative assessment!
They are parts of the instruction
process and not the grade process.

e-learning may be personalised through
responsive assessment

assessment before learning I

diagnostic

assessment for
learning

assessment of
learning

summative

T

assessment during Ieaming-l

assessment after learning

Image source



http://applestwoapples.weebly.com/exploring-assessment.html

Formative " FORMATIVE
assessment monitors ONGOING

. ASSESSMENT
students’ learning ar '
provides ongoing
feedback in order to
improve instruction

and learning —

assessment FOR
learning.

SUMMATIVE
ASSESSMENT

Standardized tests

Summative
assessment measure
students’ proficiency

and certifies Iearnlng Source: Principles and methods of assessment
— assessment OF

learning.



https://abdao.wordpress.com/tag/formative-and-summative-assessment/

Assessment FOR learning results in

descriptive feedback, learning dialogue,

. (self)reflection — useful for students,
teacher and parents

——)

Assessment OF learning produces

benchmarks, standards, reference points
— utilised by policy makers, supervisors,

boards

A ssessment —for whom?

Advantages of formative
assessment:

Both students and educator may
be responsive, adjust

instruction / learning to
individual needs / course
requirements

Helps identify conceptual
errors and knowledge deficits

Models reflectivity

Low- stake nature discourage
cheating
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Informal, formative assessment methods
suported by e-learning platforms

Short written reflections in dedicated fore: students reflect
iImmediately at the end of a class

Learning journal / course blog: continuous, collective feedback

Polls/ Surveys: data on student opinions, attitudes, behaviors or

confidence in understanding — student engagement, prior
knowledge, misconceptions, comprehension level.

Inserted checks for understanding through
embedded quiz questions in text

Wrappers: ,wrap-up" activities — reflective ,debriefing”
sessions to help students monitor their own learning




&

Performancetypesto evaluate

Pod casl/ video: experts’ Unline interactive Work based learning
lectures, discussions, learning units units, projects,
interviews, news, etc. assignments
Direct Online Work Based
Learning Learning Units Activities
Sessions
PDP: Personal
Collaborative Assessment development
leagning N plan
Snline brainﬁfm;‘m"g & . Examinations, specifically designed
SICHBSICES (I A ke group activities, PDP for individual

boards), WIMBA Live classroom,

WIKI, BLOG et Individual tasks, ete professionals

Figure 1: The blended learning structure of the executive MBA programme (Priestman, 2010: 14)




A ssessment in e-learning:

changing perspective
Summative assessment Formative assessment
® Onlinetests ® Practice and self-assessment online

* Uploaded presentations °
scored by tutor

* (Qeatingawebsite or blog °

® Portfolio of completed work °

Peer assessment of real-time, online
presentations

Operating a group blog

Group portfolio of ongoing work

Formative assessment tasksrequire
moretimeto develop and grade.



Developingformativerubrics

Descriptionsfor all levelsof performance PAIN

can easily be compiled to constitute an ca‘nav'as ®
individualised feedback. a®
https://canvas.instructure.com/
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Grades

Leaming Mastery

Course average ~

Leaming Outcome

-

-

-

Emily Boone
Ji}]

Jessica Doe

Histary 101

Max Johnson

Hhstory 101

Bruce Jones

Histary 1041

Joe Rogers

istory 101

Mora Sanderson
History 101

Jang Smith

sty 101

3573 B

Assignment Out...

5/3

3/3

373

3/3

373

573

-
27

Quiz Outcome
3/3
5/3
0/3
5/3
0/3

3/3

3/3

Group resultsoverview: colour coding
supportsfast evaluation

Student View

Grades For Emily Boone

Assignments

-

«

g

Learning Mastery

Assignment Outcomes

Assignment OQutcome

2 Alignments  eee

Discussion Qutcome
Demonstrates ability to answer initial discussion prompt and comment on two...

1 Alignments  ees
Group Work
Demonstrates ability to work in & group.

0 Alignments  eee
Quiz OQutcome
Shows knowledge of content,

1 Alignments  ees
Writing Outcomes

<l

How do | use the Learning Mastery Gradebook to view

outcome results in a course?



https://community.canvaslms.com/docs/DOC-1908
https://community.canvaslms.com/docs/DOC-1908

e Students must internalise assessment

criteria to be able to grade others

« Comparison of own work to peers’
contextualises performance

« Students introduce new interpretations

and identify tutor’s biases
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Peer review: essential for formative assessment

¥/ Require Peer Reviews

How to Assign Peer Reviews

 Manually assign Peer Reviews

& Automatically assign Peer Reviews

Reviews per user
2
Assign reviews

20 Oct at 0:00

Thu, 20 Ot 2018

Must come after due d

Anonymity

[l Peer Reviews Af

Submission

o Turned In!

Oct 22 at 1:24pm

& Submission Details
Download This is an assignment
submission.docx

Assigned Peer Reviews

ames Finley

Comments: No Comments




Creating groups
based on formative assessment

Random groups
Friendship groups
Interest groups

Same or mixed ability
groups for differentiated
task dedication

Learning style based

groups: debaters,
role players, note takers, visualizers, geeks etc.

Support group
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Student assessment in Canvas.
support and good practice examples

KANSAS STATE

UNIVERSITY Browse A-Z

Canvas Tip of the Week: Journals

K-State home * Assessment ® Student Learning Assessment in Canvas

. . \ .
Assignir , ournals Office of Assessment
Home Student Learning Assessment in Canvas
Who We Are Canvas offers several assessment tools you can use to track and improve GUIDE
What We Do student learning in your courses. Use the links below to find guides, STUDENT LEARNING
CanvaS Com mu r“tv walkthroughs, and videos on how to enable the full functionality of student ASSESSMENTIN
N Blog learning assessment in Canvas, allowing you to monitor student progress
across learning outcomes and target pedagogical interventions to improve
— 9 get pedagog p

student learning.

o d
Ca n va S Offera Course | AboutUs | FAQs | Inj

@ PennState  CANVAS AT PENN STATE

A free online course in the Canvas Network

PEER MENTORING IN STEM: WELCOME TRANSITION INFORMATION FACULTY RESOURCES STUDENT H

TRAINING FOR MENTORS
Sep 26 - Nov 7, 2016

Best Practices URL

! COURSE DATE: DURATION: COMR ) ) :
a0 Sep 26~ Nov 7, £ sl e The Canvas Project Team will add Best Practices throughout the course of the transition to
2016 Canvas.

Student Groups in Canvas

Using Canvas Inbox
REQUIREMENT: COURSE TYPE: CREL Large Enrollment Classes

None Instructor-led B i
Alternatives to ANGEL Groups



https://www.k-state.edu/assessment/canvas/
https://www.canvas.net/browse/stem/osu-stem/courses/peer-mentoring-in-stem
http://canvas.psu.edu/canvas-at-a-glance/best-practices/
https://community.canvaslms.com/groups/designers/blog
https://community.canvaslms.com/groups/designers/blog
https://community.canvaslms.com/groups/designers/blog
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